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INTRODUCTION 
Soon after the smoke and dust had settled over war-torn 
Germany, the military and civilian leaders of the three 
western occupation countries, England, France, and the United 
States, formed committees to determine what could be done 
about the educational re-development of German youth. 
Everyone realized that it would be a tremendous task 
even to attempt to undo in part or all of that which had been 
drilled, talked, and taught into the mind of a nation through 
hundreds of years of military autocratic education and espe-
cially the evil done in the years that Hitler and his clique 
had been in power. 
In order to undertake this formidable task skillfully 
the Western Powers had to assemble leading men in the 
educational field who had not been indoctrinated with the 
venom and beliefs of the Nazi regime. 
Everyone also knew that education in pre-war Germany had 
been based upon rigid academic standards and to make now 
suddenly drastic changes would mean the re-education of the 
leading men first and of the broad masses afterwards. But, 
where to begin - where to find the right people - was the 
first problem. 
The first step, therefore, was the immediate dismissal 
of any and all educators who were showing the slightest 
inclination and leaning toward the Hitler regime and its 
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trend of thought . The second, a close scrutiny of all the 
material at hand . History books as well as all reading 
material had to be collected and carefully gone over as to 
their content. Much of the material found had to be destroyed, 
re-arranged, or re-written. The entire course of study had 
to become a new face with a different and much healthier 
view-point . After years of painstaking work the new setup 
was put into operation. 
One field in particular which had been very carefully 
prepared was that of the Social Studies. The men in charge 
thought - and rightfully so - that it would be in this field 
where true democratic ideas and ideals could be injected into 
the post-war youth without the danger of receiving too great 
an opposition. 
How this seemingly insurmountable task was carried out 
is the purpose of this thesis . 
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CHAPTER I 
THE GERMAN SCHOOL SYSTEM 
In order fully to understand the difficulties with which 
the commission of the ~estern Powers were confronted in their 
work of rehabilitation we must first have a picture of the 
type of school system which existed in Germany at that time . 
There were four distinct divisions in the school setup 
which were to be found pretty much in each of the Lander 
(formerly called states) . 
The Volksschule, which consists of the first eight grades. 
The Berufsschule, which is in a way a branch all by 
itself and is established for those boys and girls who do not 
intend to continue their higher education but rather learn 
a trade. 
Das Gymnasium and Realgymnasium which is the equivalent 
of our high school . For my purpose within t his thesis the 
writer is here primarily interested in the high schools and 
also in the trade schools as they are the ones which had to 
undergo most of the changes which necessitated a complete 
re- evaluation of the curriculum. 
Most people not directly connected with this work 
thought that Germany now would have a wonderful opportunity 
to make a fresh start and "·· ·· ·· to build up an entirely 
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modern educational system meeting the needs and demands of 
1/ 
present day society." - Unfortunately, this is not the case. 
Thousands of school buildings had been destroyed or were 
unfit to be used and with it all the books and technical 
equipment so necessary for effective teaching. Thousands of 
boys and girls had been driven from their homes and had to 
migrate into other parts of Germany. The need for well-
trained teachers was enormous and in many cases there were 
none to be found. The system as it had been at the time of 
Hitler and even in the years before was unacceptable to the 
Western Powers. 
"As a result of this, the organization of the school 
system in 1953 represents pretty much the old pattern of 
more than twenty years ago which, in turn, had retained many 
2/ 
features of earlier stages of its development." - However, 
this tie-over in the use of the old educational system was not 
to be looked at as the perfect pattern by any means . 
Another new problem arose now with the re-organization 
of the entire system. Inasmuch as Western Germany is divided 
into nine separate parts, called Lander, each individual Land 
felt that it had the right to preserve and protect its own 
1/ Hochschule fUr Internationale P~dagogische Forschung, 
Frankfurt am f.1ain . Education in Germany, page S. 
2/ Hochschule fUr Internationale P~dagogische Forschung, 
Frankfurt am Main. Education in Germany, Page S. 
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integrity in as many instances as possible. When now the 
question of changes in the school system arose each Land 
insisted immediately on having the right to formulate rules 
and regulations which would have to be observed within its 
borders. It is for this reason that we find today conditions 
which were unheard of in former years . At that time the 
"Reich" itself was in full control through the :t-1inistry of 
Education of the state of Prussia and the laws concerning 
school matters were uniformly observed in all parts of 
Prussia . On account of this conformity of rules a child 
could attend school anywhere within the state and would have 
found the same setup as in his horne town. Not so today. 
Until quite recently, and still in some instances today, the 
type of instruction offered in one Land does not conform 
with those in another Land. As long as people were restricted 
in their movements of migration these difficulties were not 
felt too strongly, but once the barriers were relaxed 
tremendous difficulties and hardships were encountered. An 
excerpt from a report on post-war German education clarifies 
this particular point a little more adequately. 
" · ••• It was at this time of heavy fluctuation of the 
population that the divergencies of the several systems of 
education were rather painfully felt. There were differences 
of standards, of the duration of obligatory full-time school 
attendance, of entrance requirements and of the curriculum 
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of secondary schools, unequal requirements for admission to 
institutions of higher learning, elementary school teacher 
education of different quality leading t o the refusal of one 
state to recognize the teacher certificates of other states. 
All of thes e and numerous additional ~actors brought hardship 
especially to children of families who had to shift from one 
place to another in order to adjust themselves to new 
1/ 
economic conditions . " 
1/ Hochschule fttr Internationale P~dagogische Forschung, 
Frankfurt am Main. Education in Germany, pages 9 and 10. 
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CHAPTER II 
TESTS AND RESULTS IN FO~liNG A SOCIAL STUDIES PROGRAM 
This chapter is divided into two distinct parts. The 
writer will attempt to illustrate first the plan which, although 
new to the German schools, seems to have a good chance for 
accomplishment and secondly he will show some of the results 
regardless whether they be a success or failure in their outcome . 
At the outset of the conferences on education of which some 
were held in Heidelberg and Frankfurt it was the unanimous 
opinion that social studies are necessary and are to be made 
part of the curriculum for all the high schools . The importance 
of this was further stressed in the light of the fact that 
German youth must be made to understand as well as should be 
given an answer to the happenings of the past and to prepare 
them at the same time for the possible dangers and demands of 
the present ,and future . However, during these discussions 
there appeared to be right from the outset a want for clearness 
in the minds of the authorities as to the aims, the ways and 
means for such a program and as to what trend should be 
followed . 
The abundance of publications for suggestions how to 
undertake this gigantic task made it at first impossible to 
see and to find the real aims within this mass of material 
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and to solidify the real purpose of the matter at hand namely, 
the necessity and need for the teaching of the social studies 
for the enlightenment of German youth . Even the designation 
of the subject matter which we know here in our schools as the 
social studies differs somewhat in the articles the writer 
found in his research work . The following terms were used at 
the beginning of this work: StaatsbUrgerkunde (state civics), 
Gemeinschaftskunde (community civics), Sozialkunde (social 
science), and also Politische Bildung (political education). 
Nevertheless , the result and outcome of whatever term is used 
today the accomplished fact remains to be that all encompassing 
field of the social studies . 
The v~riter notes that already in the early years of high 
school the "Political Unterricht" makes its entrance in the 
order of instruction and that it is continued at the rate of 
two to four lessons a week and more right up to the tenth school 
year . This above-mentioned difference depends on the individual 
setup of the school and will be explained a little further down 
in this chapter . A point of interest is here noteworthy of 
observation inasmuch as these two to four lessons a week are 
divided into two distinct subjects . One consi~ of geography 
combined with community civics, the other that of history and 
community civics . This point also will be explained a little 
later in this chapter . 
In order to avoid the thought of over-emphasizing the 
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early beginning of the teaching of the social studies in 
German high schools , the writer sees the necessity here for 
clarification of this specific point . Not all schools in all 
states have one and the same plan of instruction and it is for 
this reason that there exists a difference in the hours used 
for the teaching of this subject . The writer found the fol-
lm·Ting questions and answers directed to and received from 
some of the teaching staff of a number of schools in a ques-
tionnaire on this particular subject : 
"How many hours of instruction have you used in the 
process of the teaching of the social studies?" 
"The answer: 
5th . /6th. school year 7th . /8th. sch . yr . 
9th . /10th. sch . yr . 
one hour 2$ classes 
two hours 55 classes 
three- four hours 4 cl . 
7 classes 
65 classes 
26 classes 
4 classes 
43 classes 
52 classes " 
1/ 
As the writer was not too familiar with the interrelation 
of the social studies and geography, he did some research on 
this item and found that questions connected with world 
economics may very well tie in with this subject and become 
part of it . For this same reason facts pertaining to raw 
materials and world trade belong within the scope of geography 
although some people may argue that these items are purely a 
question of economics and have no place in a geography class. 
~/ \'lolf'gang Hilligen, Plan J.llli! Wirklichkeit im sozialkund-
l~chen Unterricht . Bollwerk-Verlags-Gesellschaft, Frankfurt,l955 . 
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No matter what the personal opinion might be, the writer felt 
that this point had to be clarified in order to explain the 
above-mentioned coordination of social studies subjects within 
the German Schools . 
Once the program was under way the next question to be 
answered was, how will this new course be received by the 
teaching staff. In order to determine this questionnaires 
were sent out to a group of 103 teachers of different schools . 
These contained the following items: 
n 1) In your opinion are the social studies a necessary 
subject to be taught? Answer: yes, 100; no, 3. 
2) Is the teaching of this subject more important today 
than it would have been 30 years ago? 
Answer: yes, 85; no, 13; no opinion, 5. 
3) How do you judge the attitude of the parents toward 
this subject? 
Answers received from parents: 
Positive, 40; indifferent, 38; partly yes, partly no, 
15; no opinion, 37 . 
4) What was the reaction of the student body? 
Answer received from the students: 
very interested, 13; interested, 81; partly very 
interested, partly just interested, 13; girls less 
interested than boys, 8; added interest noted as the 
course progressed, 6 . 
5) Do you believe that the instruction of the social 
studies has already shown success? 
Answer: yes, 86; judged as yet, 9; partly, 4; no, 1. not yet, 3; cannot oe 1L 
1/ Wolfgang Hilligen, Plan und \Jirklichkeit im sozialkundlichen 
Unterricht. Bollwerk-Verlags-Gesellschaft, Frankfurt, 1955. 
(a part-translation) 
As can readily be seen from the answers obtained, there 
are more of the affirmative kind than of the negative ones . 
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The writer has found throughout his expansive readings that this 
positive attitude prevailed practically everywhere no matter 
which source was used. 
A report of this sort would, however, not be complete 
without also examining some of the negative aspects of the 
trials and errors which invariably follow a program of such 
wide scope, errors and possible misunderstandings which could 
seriously reflect on the outcome of the entire undertaking . 
With this in mind, the writer now arrives at the second part 
of this chapter on Tests and Results in forming a Social Studies 
Program. 
Again the teaching staff of a group of German high schools 
was asked to state an honest opinion as to some of the failures 
within this new subject . It will be noticed here that these 
failures are not due to the subject matter as such but rather 
that they are due to other influences . 
There are nine topics to be observed which are listed in 
the order of their importance : 
" l) The size of the classes . (In some instances there 
are 40, 50, even up to 60 pupils in a single class) . 
2) On account of the size of the class an atmosphere of 
restlessness prevails which is in no way conducive to 
conducting class discussions . 
3) The lack of experienced teachers . 
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n 4) Overburdening of the teacher work load . 
5} Unfavorable influences within the public life of 
some or many of the pupils, depending on the section 
of the city in which they live • • 
6) Political personal experiences of the individual 
teacher during the years 1933 and 1945 . 
7} Bad influences within the home of the pupil. 
$} The entire climate of the school organization; 
prejudicious influences of various kinds . 
9} Lack of interest on the part of some of the pupils." 
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As stated before, none of the above nine points could in 
any way be connected with the subject matter itself, yet each 
one of these could easily become a distracting factor in itself. 
numbers three and five may need some closer scrutinizing inas-
much as they are directly connected with the element of instruc-
tion . It is obvious that an ill-prepared teacher could easily 
undo all the good that was hoped to be achieved or at least 
such a teacher may only arouse antipathy where enthusiasm is 
desired. The other and more ~erious point, that of number 
five, deals with the prejudiced teacher who would let his own 
feelings and attitudes get the best of him and who might even 
indoctrinate dislike and hatred where otherwise tolerance and 
understanding is wanted. 
Lastly, the writer wants to talk about the student's 
1Z Wolfgang Hilligen, ~lan und \firklichkeit im sozialkund-
lichen Unterricht . Bollwerk-Verlags-Gesellschaft, Frankfurt, 
1955. (a part-translation) 
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point of view in this matter. In order to arrive at an 
unoiased opinion, the authorities in charge of this 
investigation, had prepared and handed to hundreds of 
students of different schools questionnaires. The students 
were instructed not to divulge their own names, nor that of 
the school; not even the class with which each student is 
connected. The questions asked ranged over the entire field 
of human relations as well as questions pertaining to 
sociology, politics, culture, history, civics, and economics. 
Of course not all students were required to answer every 
question but rather to answer only those to which an intelli-
gent reply within his scope of knowledge was possible. 
After all the answers had been checked and the resulting 
information carefully sifted and tabulated it was then 
determined by the authorities which fields would need special 
emphasis and clarification. One of the outstanding features 
and probably the most important one thus gained was the 
information regarding the attitude of the pupils towards this 
new educational endeavour. The answers which were received 
were most favorable and gave immediate rise to the hope that 
the benefits gained should bear valuable results among the 
growing generation as well as for generations yet to come. 
The social studies have thus found an important place in the 
German schools which in time will become as valuable to the 
individual as also to the entire nation. 
In the next chapter the writer will show what the 
actual setup of the new program consists of in the light o£ 
the above-mentioned investigations. 
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CHAPTER III 
THE TRADE SCHOOLS 
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Beginning with the Trade Schools, the writer finds that 
here also important changes and innovations have t aken place . 
The importance of the human relationships is being introduced 
as a valuable suggestion f or the enlightenment of boys and 
girls which have stopped with their formal learning and who 
now hope to prepare themselves for the task of actually 
producing in a society of which they know so very little . 
Under the guidance and leadership of a committee of 
educational experts from Germany in conjunction with fifteen 
specialists from the United States, Holland, Switzerland, and 
France the following topics of instructions have been 
therefore suggested as a starting point for the new type of 
education: 
1) The Human Being: 
a) the human being in his growth 
the human being in his character 
the digni ty of man 
freedom of will 
education 
self-education 
direction of will and aims in life. 
2) The Human Being and the Law: 
b) protection of the individual 
right of self-cultivation 
capability of employment 
majority 
capability to make agreements 
the right to choose one's profession 
the right for proper preparation. 
3) The Community 
a ) The Family 
foundation of the family 
importance of the family 
protection of the family 
the family and its environments. 
b) The Community of Workers: 
protection of the worker 
workingman's council 
trade unions 
employer's union. 
c) The Immediate Community 
the development of the community 
duties of the community 
self-government 
rural district councils. 
4) The People - The State: 
a) The Strength of the People: 
the moral powers 
the religious community 
the lawmaking 
the cultural powers 
the school system 
universities and public schools 
(Volkshochschulen) 
scientific and cultural societies 
the economic powers · 
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the labor strength of the German people 
raw materials, the foundation of economics 
exchange of trade (commerce and traffic). 
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b) The Political Powers: 
the political development of the German people 
the democratic values of the German people 
the will to democracy. 
c) The Expression of Will toward the State: 
the development 
the organization of 1945 
the parliaments 
formation of the parliament 
duties of the parliament. 
5) The German Lander: 
The American Zone 
The British Zone 
The French Zone 
The Russian Zone. 
6) The State: 
a) the meaning of the state 
the formation of the state 
the development of the state 
the organization 
the constitution 
the administration 
the duties of the state 
protection of the citizens 
cultural and economic furtherances 
legislation jurisprudence 
administration of justice and penal code. 
b) The Bundesrepublik Germany: 
historical development 
the fundamental law 
the statutes. 
7) The reoples and the States: 
Europe and the United States: 
Russia and its Vassalites 
1$ 
$) The International Connections: 
political 
economical 1/ 
education and science. 
Looking at this vast program one cannot help feeling that 
here is something undertaken, the equal of which German 
education never has seen before~ especially not as far as 
the working class is concerned. If this program whould only 
in part be successful, great strides in the right direction 
will have been made. How modern youth will take to all this 
only the future can tell. Another point of importance in 
connection with the administration of this program is the 
proper education and attitude of the teaching staff who will 
have the ultimate responsibility of preparing all this and 
then present it within a truly democratic framework. 
!/ A part-translation from: Education Branch, Education and 
Cultural Relations Division, 
Office of Public Affairs. 
Verhandlungsbericht und Vorschl!ge fUr die Gestaltung des 
sozialkundlichen Unterrichts in der~utSChen Schule . ---
Office of the United States High Commissioner in Germany. 
Frankfurt a/I•I. 1951. 
CHAPTER IV 
THE HIGH 3CHOOL 
{Das Gymnasium or Realgymnasium) 
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In order to clarify the above names it is necessary to 
become acquainted with the terminology and the correct meaning 
of these words . When a German speaks of high school he does 
not mean our type of educational institution but a h6here 
Schule, a technical school, composed of boys and girls who 
have completed their formal school education, have passed the 
Abiturium or Reifeprnfung and are now ready to go on with 
their studies in universities or technical institutions such 
as our ~~ssachusetts Institute of Technology. The degree to 
be achieved in each of these institutions of higher learning 
will always be the doctorate . 
The writer is however not interested here in these types 
of educational places of learning as they do not fall within 
the scope of this thesis . Therefore, when names such as 
Gymnasium or Realgymnasium appear they refer to the type of 
institutions which in the United States are called high 
schools. The principal difference between a gymnasium and a 
realgymnasium is in the form of schooling which is being 
given to the students . In a gymnasium, stress is placed on 
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the old type of classical instruction with a heavy emphasis 
on Greek and Latin, while in the realgymnasium Latin, although 
maintained, is only part of a liberal arts educational program. 
In both these schools we find boys and girls who have achieved 
such high standards of knowledge and mental discipline that 
it is to their own interest to Curther develop their minds in 
order to prepare themselves for later entrance into a university 
or some specialized school of higher learning. Just to 
mention some of these, there are, for instance, the agricultural 
schools (Landwirtschaftliche Hochschulen), the school of 
veterinary (Tierarztliche Hochschule), the school for forestry 
(Forsthochschule), and the school for mining (Bergakademie) . 
The names of the German universities are too well known to need 
any mentioning here . 
The course of study in the modern German high school of 
today has not ·much changed from the curriculum of the pre-war 
years . When the writer states here that the curriculum has 
not much changed he refers to the contents of the course 
rather than the general setup of the subjects to be taught. 
Boys and girls from the age of ten or twelve who have shmin 
superior ability undergo a rigid schedule of instructions 
which include the following subjects: In the classical 
gymnasium emphasis on Latin and Greek, but also one foreign 
language which may be either an ancient one or one of the 
modern ones. There are today very few schools left which 
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require this type of program. 
The other school, the realgymnasium, sometimes also 
called the modern language gymnasium, still requires Latin 
but, besides this, includes at least two foreign languages, 
usually English and French - in addition to a host of other 
subjects such as mathematics, biology (in winter, zoology), 
and the all-important social sciences. Of late, great 
emphasis has been given to the social studies and with it a 
much more liberal approach to history. Especially in this 
last field there has been a noteworthy shift from the old 
style of political history with its emphasis on the military 
achievements of the ruling house of Prussia, and later 
Germany, to a new approach, a more democratic and unprejudiced 
view of the happenings not only within Germany but within the 
world at large. As a matter of fact, the scope of the social 
studies or Sozial Lehre has made such tremendous inroads in 
the modern school system that it seems like an educational 
revolution, a complete about face from the form of teaching 
which formerly dominated the classroom for the teacher of 
history. Subject matters which in other years were unheard 
of are being discussed today in an unbiased manner and have 
become part of the every-day teaching routine for modern 
youth. The glamor and glory, as one-sided as it must have 
been in years gone by, has disappeared from the history books. 
The happenings of the social changes among the nations of the 
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world are viewed in the true light of democratic thinking . 
The entire approach to the social questions has lost its 
former fear and restricted attitude; tolerance has become the 
key word for the instructions . Subjects such as: the human 
being in his relation to community and society, or, the 
human being within the state and the nation, the international 
social connections ( Zwischenv6lkische Beziehungen), the 
element of human relations within and without its borders, 
these and other specific subjects have become topics of 
conversation within the walls of the German classroom of 
today . 
How otherwise can that hostile drive, tension, and 
distrust which still smolders in the minds of so many Germans 
be best changed to a feeling of understanding if not through 
clear-cut information as to the causes and developments which 
led to the catastrophe and the ruin of a formerly great and 
strong nation? 
" The relationship between education and political 
democracy has become an established tradition of the 
culture; confidence in reason has been bolstered by 
faith in the methods of scientific inquiry; and the 
coincidence of rapid change in economic and social 
forces with striking developments in institutionalized 
learning has created inevitable interactions . " 1/ 
1/ Ryland W. Crary, World Tensions: Roots and Causes. 
Twenty-Fifth Yearbook of the National Council for The Social 
Studies, 1954. Chapter II, page 32 . 
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The German teachers of today will have to present and 
exercise a very superior leadership in their presentation of 
the social problems confronting the growing generation of 
former Hitler misled and misinformed youth. 
\fuereas in years gone by political history was used as 
a propaganda weapon, today, the change from political to 
social history is given the opportunity to bring about that 
much needed international understanding for the tasks and the 
difficulties which confront not just \lest-Germany but all of 
Europe and perhaps the world . 
24 
CHAPTER V 
MASS MEDIA INFLUENCES ON EDUCATION 
The tremendous impact which audio-visual media have on 
the minds of adults and children alike is well kno\'m. There 
is hardly a field in which these means of communication have 
not become part and parcel of our daily lives. Not so long 
ago, education recognized the importance of all this and has 
made use of the film and, of late, also of the medium of 
television. In every well-equipped school we can find today 
well-arranged programs which bring, better than the written 
word is able to do it, knowledge of all ldnds to the minds of 
our students . The film has become a must for many of our 
technical courses which are offered in our schools and 
universities . 
The Social Studies have more and more turned to the use 
of education through film and by doing so have quite often 
accomplished such good results that by today this form of 
instruction has become an integral part of the study and · 
teaching method in our schools. 
At first, of course, this showing of films was looked 
at by many boys and girls as a pleasant interlude of their 
daily school routine. This attitude, however, changed as 
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soon as these youngsters realized that they were to account 
for what they had seen and heard and when these films were 
follO\'Ied up by organized di.scussion as to the merit of the 
presentation itself as well as the value learned from the 
showing of the film. 
wbat we have seen here in our country was of course 
pretty much the same reaction of the youngsters of German 
schools. They also had been equipped long before the last 
war with the most modern machinery of the film industry. Now, 
they had to be first re-equipped with all they had lost and 
all that had been destroyed before an organized program of 
this sort could be put into operation. The difference now 
was that whatever was to be done in this field of film education 
would have to be done under the strict supervision of the 
commission of education of the occupation forces. 
One of the first points of importance that these students 
had to learn was to see a film from a purely educational point 
of view. There were different ways used to accomplish this. 
Some fi~ms were pre-viewed by a selected group of students and 
afterwards discussed. In this way the teacher could learn the 
reactions of the boys and girls as well as prepa~e himsel f as 
to the type of explanations and the necessary approach whi ch 
he would have to use before the actual showing of the film to 
the classes the next day. Another way which was introduced 
\'laS thE· presentation of the film to be followed up with an 
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immediate discussion and a possible home assignment; this, 
in order to obtain the individual reaction of each member of 
the class . 
Whatever the method used, the results were so enlighten-
ing that these methods were adopted and used in particular 
for the re- education of the German children within the large 
educational centers . 
In two parts of Germany especially, Westphalia and the 
Rhineland, an organization called Westdeutscher Schulfilm 
came into existence under the leadership of a 1~ . Robert 
Paetz. This organization which is by now in -its sixth year 
is supported by educators, par ents, and film specialists . 
11\llorking closely with the educa.tion authorities, 
it is set o~t to explore possibilities of a systematic 
film education for children . The aim is not just to 
present occasional good films on the offchance that it 
might drive out the cumulative influence of mediocre and 
bad entertainment." 1/ 
The selection is made by a committee consisting of 
specialists such as ·psychologists, film personnel, welfare 
workers; and even physicians and city officials . Also in 
this gr~up are of course included parents and educators who 
are consulted and at times even a group of boys _and girls 
who are invited for these previews and for supplementary 
interviews as to the merit of the film. 
1/ The Times, Educational Supplement, Film Education in 
nEtrmany. Number 2,100. Friday, AugustT9, 1955, page869 . 
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Then, and only then, if the film is accepted for school 
presentation, a leaflet is prepared for the schools in order 
to supply the teacher with sufficient information about the 
content of the story so that it can be properly presented to 
the pupils . At other times the teachers themselves are asked 
to preview the films in order to see and hear what later will 
become the subject of discussion. 
"The underlying assumption is always that the cinema can 
enrich the lives of the young and that its less .desirable 
influences are best counteracted through discriminating 
1/ 
enjoyment . " 
The television industry is of course rather new to 
Germany and especially to the German schools . The writer · 
doubts very much whether there is a school in Germany today 
which is in the financial position to avail itself of this 
most modern medium for the purpose of education. However, the 
time will not be far off when the German schools also will 
make use of this form of instruction . The question here now 
is how they will take to it when they can see and hear 
political speakers, listen to work disputes among leading 
industrialists, see by chance pict ures of unrest, military 
displays, and the like . Should they then be forbidden to 
watch, or will they by then.be educated enough to discern 
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between the right and the wrong, the good and the bad, or 
even between the right and the wrong of propaganda? All this 
will have to be carefully observed and if necessary directed 
into the proper channels. 
Youth being by nature more impressionable but unfortu-
nately less able to judge accurately must be guarded from the 
pitfalls of misguidance as well as misinterpretation. A 
film can be previewed; not so a television show, unless it 
happens to be a stage setting prepared for this purpose. It 
will take mature minds to withstand the impact which audio-
visual education could produce, for its force is more powerful 
and lasting than mere book learning. 
CHAPTER VI 
THE CONTRIBUTIONS OF THE UNITED STATES 
TOWARD THE NEW SOCIAL ORDER 
29 
The direct contact of our military occupation force with 
the German people has left definite marks on German youth and 
adults. Where at first it was forbidden for our boys to 
fraternize with the enemy soon conditions relaxed. This 
contact and exchange of ideas has helped greatly to give an 
understanding of our way of living and must have made itself 
felt throughout the German population of the American Zone . 
Once the germ of democratic thinking, democratic living, 
and democratic action had taken roots it became more possible 
to develop this mutual feeling of seeing eye to eye. Another 
point which became very effective was and is the exchange of 
boys and girls of high school age between Germany and the 
. 
United States. These boys and girls who were, so fortunate 
as to be selected for this exchange were able to see first 
hand experiences which they otherwise never would have been 
able to receive. They not only lived in the homes of their 
exchange students but also went to school in that very same 
town, mixing with the boys and girls educationally and 
socially. During the vacation they were going on hikes 
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together or were taken on tours in order to see and actually 
to live the lives of their foster homeland. What could be 
more impressive to these young minds than to become part of 
something which they had never thought of seeing? The 
freedom balloons with-their thousands o£ messages of good 
will cannot do half as much as a number of eager youngsters 
who live, work and play among our own boys and girls here at 
high school or even in a college. It is in this atmosphere 
where the individual can exchange his ideas, see and experience 
true American living and can ponder about all that he has seen 
and heard, or what he once may have been told about while at 
home. 
~fuat these boys and girls from Germany here see and absorb, 
our American counterparts have the opportunity to observe in 
Germany. As the writer is primarily interested in the part 
which youngsters of high school age play in this program o£ 
interchange, it shall be only mentioned briefly that our 
colleges as well as our American industry also entertain such 
fruitful exchange programs for young men and women. 
However, we must not overlook here the great difficulties 
which this entire program encountered at the outset and what 
at first seemed to be a rather simple task turned out never-
theless to be quite cumbersome. The United States' commission 
thought at first to introduce into the German educational 
system a liberal aspect of democracy. Yet, as time went on, 
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the leading forces of this well-meant movement discovered to 
their dismay that the people at large were not ready for such 
a move and that great masses of people toyed with the idea of 
a totalitarian approach which from years past seemed to be 
more to their liking. 
Too many people were still indoctrinated with the teaching 
of Hitler and the idea that only the state itself can dictate 
w'at is best for all. They were not ready yet to understand 
that " •••• liberal democracy assumes that intelligent individuals, 
in voluntary cooperation, will operate for the common good . 
The better the education of the individual, the higher the 
intelligence, the greater his freedom in using it, the more 
and the better will he work for the interest of the social 
l/ 
group." No, they were not ready for all that . Too many ~ere 
still too willing to subjugate themselves to a superior power 
which they feel has claims on the individual and which in 
itself felt the right to dictate the thinking and doing of 
man. When in 1945 at Potsdam, during the first meetings 
between the commission and the leading educators, democratic 
principles were being discussed and plans for a thorough 
denazification were planned it became obvious that this work 
would have to be done on a civilian and not a military scale." 
Civilian administrators were to begin a re-organization of 
I/ L. Thomas Hopkins, Educational Progress in Germany, 
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the educational system which also was to include the cultural 
controls. After a few months of this painstaking work was 
begun it became more and more evident that this task would 
t ake many years, even generations if it were to be successful . 
From the work of the commission on education during the 
first two years a great number of valuable suggestions have 
been forthcoming. In the opinion of the writer there are 
three especially important ones . 
"The first was to reduce the six to nine years of 
Latin and Greek which are required for all students in 
the Gymnasium. 
The second was to introduce into the curriculum a 
new subject, social studies, to be required of all pupils 
for a sufficient number of years to give them an under-
standing of the large social problems of the modern world . 
A radical proposal, for the top authorities in Germany 
have never accepted hist ory as equal to the classics in 
value and the history which wastaught had little or no 
relation to the world of today. 
The third proposal is to broaden the specialized 
training given to the masses of the people so as to 
include more studies of general educational balue which 
will educate them better for participating in citizenship . 
- Reasonable to us but radical to the Germans . " 1/ 
Fortunately for all concerned matters changed for the 
better so that in later years conditions improved to such an 
extent that more modern ways have been introduced into the 
German school system. The teacher of the social studies has 
become part of the curriculum and the future alone will tell 
whether the desired results have become a reality. 
1/ L. Thomas H opkins, Educational Progress in Germany, 
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CHAPTER VII 
SUMMARY AND CONCLUSIONS 
33 
The writer has attempted in this thesis to draw a picture 
of the conditions as they exist today in the high schools of 
Western Germany. In the first chapter the difficulties are 
pointed out that existed following the end of the Second World 
War. The utter despair and disillusionment with which the 
authorities were confronted, the physical and technical 
difficulties which had to be overcome for the purpose of 
bringing some sort of order out of the chaos which confronted 
the school departments all over the country, had to be resolved. 
First of all, it became important to make the officials see 
that it was necessary for the Germans to understand that the 
new educational system should make it possible for every child 
to have equal access to education regardless of class, creed, 
race, or economic status. Closely connected with this, it 
also became necessary to aid the German people in their effort 
to readjust, reorganize, and direct their own social institutions 
with the help of a broader and, in parts, different form of 
education than they had known in the years past. 
The second chapter deals with tests of all sorts which 
had been given to teachers and pupils alike in order to 
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determine how best to apply a social studies program, a 
subject quite foreign to practically all German schools; 
foreign to the extent that it provided for the individual the 
opportunity to make his . maximum contribution in affairs dealing 
with the maintenance of world peace and international under-
standing, as well as the feeling for the art of living 
together in law and order . 
The third chapter is an enumeration of a soqial studies 
program as it was worked out by a committee of educational 
experts from different countries with the idea in mind of 
giving the pupils as broad a program as possible and at the 
same time of being void of any of the old-time glorifications 
of political and military personalities . 
In Chapter four, the writer gives a detailed explanation 
as to the type and the work of a German high school, as well 
as the difference between the meaning of the German words 
Gymnasium and Hochschule. It was felt that an explanation 
of this sort was not only noteworthy but became necessary in-
asmuch as these two terms sound so much alike in the English 
language; howeve.r, from a German standpoint are not related 
at all. 
The next chapter deals with the influence of the new 
media of education; in particular those of the film and 
television in the classroom. The writer emphasizes here the 
importance that each of these techniques will have on the 
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mind of youth and the psychological and social reactions which 
either one of these media may produce. The writer also 
stresses the point that the selection of subject matter and 
the supervision of these forms of instruction must be in expert 
hands in order to obtain the best possible results without 
encro~chment on the principal thought, the teaching of the 
social studies in the widest possible scope. 
The last chapter, the Contributions of the United States 
toward the New Social Order, shows the tremendous influence 
that American thinking and American understanding and 
cooperation has had upon the educational circles of Western 
Germany. One phase in particular is explained here: the 
exchange of students between the two countries and the 
benefits derived from such a practical democratic approach in 
order to enlighten the youth of Germany and the United States 
as to the actual conditions that exist in each of these 
countries in all its ramifications . 
In conclusion, looking back over the years of anticipation, 
work, and final success must bring one the realization that 
here is a task accomplished which at the outset seemed, if 
not impossible, yet at least a very difficult one. fhat has 
been the reason for the ultimate change of attitude of the 
German people toward the occupation forces as a whole and 
toward the Americans in particular? From where we stand today 
the writer feels that one could sum up this change of attitude 
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perhaps in one sentence: The education of German youth, 
The rekindling of respect for the dignity and the rights of 
the individual, freedom of thought and expression, and 
healthy social attitudes have brought about a decided change 
in tone and deportment. 
Today, German schools are again among the leading centers 
of education. I·1uch will have to be done yet, but a good 
start has been made; and religion, morality, and knowledge 
have again become the backbone of good government and are 
helping to bring new hope and happiness to the people. It is 
to be hoped that the deep faith which we have here in our 
country in the power of our educational system will also be 
reborn there with the new spirit of true understanding each 
for the other. 
1. 
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